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Foreign Language Subject of the International Baccalaureate: 
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Abstract: The purpose of this study is to investigate the effects of the approaches to teaching and 
learning (ATL) of Language B, one of the subjects of the Diploma Programme offered by 
International Baccalaureate®.  This study used a bibliographic survey to compare the study of 
English as a Foreign Language based on the ATL of the Japanese National Curriculum, and the 
one based on the ATL of Language B.  To analyse the effects of the ATL of Language B, 
Academic Word List (Coxhead, 2007) and rubric was used as quantitative research.  
Questionnaires titled “Intrinsic Motivation Inventory” created by Choi (2008) were used as 
qualitative research to measure the participants’ intrinsic motivation.  The participants used in the 
study were Japanese private high school students, and the experimental group was 82 students, the 
control group was 80 students.  The result indicated that the experimental group increased their 
academic writing skills and intrinsic motivation more than the control group.  The effects of the 
ATL of Language B has actually not been revealed as of writing, however this study succeeded in 
revealing that the ATL of Language B were effective for increasing English competency, which is 
required as one of the global competency skills. 
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2. DP の言語教育 
2.1 IB の外国語教育に対する立場 
DP のカリキュラムを概説すると、まず DP は
コアと呼ばれる 3つの必修要件「知の理論」
（ Theory of knowledge: TOK）、「課題論文」
（Extended Essay: EE）、「創造、活動、奉仕」












主張するグローバル言語としての英語（English as a 
global language）や、House（2003）6)らが主張する






























表1 言語 B のコアとオプション（ International 
Baccalaureate（2014a）9)より作成） 
コア オプション 
• communication and media 
• global issues 
• social relationships 
• cultural diversity 
• customs and traditions 
• health  
• leisure 









ンのトピックである cultural diversity を例にあげる
と、 values and beliefs、 how culture is learned、
intercultural assimilation 、 language diversity 、 the 
















② Bloom（1956）10)が提唱し、後に  Anderson 
and Krathwohl（2001）11)が改変した、分析
する、批評する、創造するといった高次の










































































状「英語」を所持しているものであり、かつ  IB 




















群の TOEIC®スコアの平均点は 489.23点（M = 
489.23）、標準偏差（SD）= 184.61であり、統制群
の平均点は486.32点（M = 486.32）、標準偏差






4.3.1 IB が発行する資料 
文部科学省が発行する学習指導要領14)及び同解説
外国語編15)、IB が発行する SG、教師用補助資料
（Teacher Support Material: TSM、以下 TSM とす
る）16)の4点を用いて文献調査を行い、それぞれの









組 ん だ 。 ラ イ テ ィ ン グ の 評 価 は 「 内 容 」





まれる  CALP レベルの語彙について  Oxford 
University Press（ 2014） 17)の  Oxford Learner’s 
Dictionary of Academic English の  i-writer を用い
て、Coxhead（2000）が開発した学術語彙リスト







content academic English structure 
How well have you 
produced the 
required text type? 
To what extent have 
you used academic 
vocabularies and 
expressions?  
How well have you 





Essay shows thorough 
reflection on 
challenges you faced. 
 
Essay shows thorough 
reflection on how your 
experience could be 
used in the future. 
4-5 
Essay is written with a 
high level of academic 
style. 
 
A range of vocabulary 
is used accurately, 
with some errors. 
4-5 
Sentences (What you 








Essay shows some 
reflection on 
challenges you faced. 
 
Essay shows some 
reflection on how your 
experience could be 
used in the future. 
2-3 
Essay is written with a 
middle level of 
academic style. 
 
A fairly limited range 
of vocabulary is used, 
with many errors. 
2-3 
Sentences (What you 
want to say) are 
sometimes clear. 
 
Essay is structured 
appropriately, but 
introduction, body, or 
conclusion is either 
missing or inadequate. 
0-1 
Essay shows little 
reflection on 
challenges you faced. 
 
Essay shows little 
reflection on how your 
experience could be 
used in the future. 
0-1 
Essay is written in a 
style inappropriate for 
academic submission. 
 
A very limited range 
of vocabulary is used, 
with many basic 
errors. 
0-1 
Essay shows little 
evidence of structure. 
 
 
Sentence (What you 





した内発的動機付け尺度（ Intrinsic Motivation 















表3 IMI の下位尺度と質問項目（Choi, J. (2008) 19)
より引用） 
interest/enjoyment 
I enjoyed doing the activities very much. 
The activities do not hold my attention at all. (R) 
I thought the activities were quite enjoyable. 
I was thinking about how much I enjoyed it. 
I think these are boring activities. (R) 
The activities were fun to do. 
I would describe the activities as very interesting. 
perceived choice 
I felt like it was not my own choice to do these tasks. (R) 
I feel like I had to do these. 
I really did not have a choice to do these activities. (R) 
I did the activities because I had to. (R) 
I believe I had some choice about doing the activities. 
I did the activities because I had no choice. (R) 
I did the activities because I wanted to. 
value/usefulness 
I think these are important activities. 
I think this is important to do. 
I believe the activities could be of some value to me. 
I would be willing to do these again. 
I think that doing these activities are useful. 
I think doing these activities could help me. 

































































































M SD p 
実験群 





(n = 18) 
4.63 4.71 
実験群 





(n = 62) 
2.72 3.21 
 





M SD p 
実験群 





(n = 18) 
9.33 4.85 
実験群 









（2010）15)、International Baccalaureate（2014a）9)、International Baccalaureate（2014b）16)より作成） 































































関係を分析したところ、上位層で r = .71、下位層












（academic English）  
構造 
（structure） 
M SD p M SD p M SD p 
実験群 









(n = 18) 
3.05 1.23 2.14 0.75 3.38 0.99 
実験群 









(n = 62) 









（academic English）  
構造 
（structure） 
M SD p M SD p M SD p 
実験群 
(n = 22) 
上位層 
4.43 0.74 
< .000  
4.24 0.85 




(n = 18) 
3.56 0.97 3.13 0.79 3.95 0.98 
実験群 
(n = 60) 
下位層 
4.03 0.88 
< .000  
3.99 0.99 




(n = 62) 
3.11 0.81 2.86 0.91 3.48 0.91 
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合戦略（2015改訂版） .  参照  h t tps: / /www.
表9 学習指導要領に基づく英語授業と言語Bの教育手法による内発的動機づけ 
項目  M SD a p 
interest/enjoyment（興味／楽しみ） 
実験群 4.37 1.52 0.87 
< .000 統制群 3.53 1.54 0.85 
差 0.84 0.02 
perceived Choice（選択観） 
実験群 4.55 1.60 0.86 
< .001 統制群 3.01 1.58 0.89 
差 1.54 0.02 
value/usefulness（価値有用性） 
実験群 5.14 1.53 0.97 
< .000 統制群 4.41 1.54 0.96 
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